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THE IEP CHECKIJST.
 RECOMMENDED ACCOMMODATIONS AND MODIFICATIONS FOR STUDENTS WITH HEARING LO:sb
Namc : - Date:
Amplificetion Opﬂmw ' Instructional Accommodations
Pmaml hearing device (hearing md, cochlear — Use of visual supplements (overheads, challkboard,
implant, wetile dsvice). - chans, vocabulary lists, lecture outlines).
__ Pcrsonal FM system (hearing aid + FM). . Captioning o scripts for television, videos, moviea,
. FM sgysiem/auditory trainer (without personal filmarripa.
hearing nid). . Buddy systcm for potes, exira explananuns/dmcuons.
__ Wallnan-style FM system. __. Check for undemstanding of information,
— Sound-field FM system. __..Down timo / break from listening.
’ : ' thm time to compless agsignments.
. — Step-by-step duecnnns.
Assistive Devices. . . . — Tutor.
. TDD. : = Noto taker.
T TV captioned. . . . -
___Other. | ) , Curricular Modifications
' - ___ Modify reading assignments (shorten Jength, adapt oF
Communication Accommodations eliminatc phonics assigamenss).
___ Specialized scating armangements: __ Modify writien assignments (ghorten length, adjust
R cvaluation criteria).
—— Obiain student’s atiention-prior to spcaking.. . Pro-tutar vocabulary, '
__ Reduce auditory distractions (background nmsc) . Provide supplcmcnml materials 1o reinforce conccpis.
__ Reduce visual disractions, — Provide exira practics .
" Exhangs specchreading conditions (avoid hands in — Aliemative curriculum.
___ front of face, mustaches well-trimmed, no gum .
 chewing). ' Evaluation Modifications
___ Present information in mmpls structured, sequcnual _ Reduce quantity of tests.
manner, . Use alternative tests.
__ Clcarly enunciate speech. Allow gxita time for __. Provide reading nsgissance with testa.
proccaging information. — Allow cxtra time.
__ Repeat or rophrass information when necessary. _. Other modifications:.

. Frequently check for undersianding.

___ Educarional interpreter (ASL, signed English, cued  Other ‘Needs? Considerations,
Wh‘ oral) : n . Supplemental insiruction (speech, language, Pragmatic
. gkills, auditory, specchreading skilis).
— Counseling. = -
Physical Environment Accommodations - Sign language instuction.

- Noise reduction (ca.xpct & other sound absorption . Vocational scrvices.
marcrialg).

— Family supponas.
— .Specialized hghung. . ___ Deaf/Hard of Hearing role models.
—— Room deaign modifications. RccrcauonaVSoclal opportuaities.

—. Flashing firo alanm. — Financial assisiance. -
: : _ Transition services.

Source: Johnaon. Benson, & Scamn. (1997).Educananal Audiology Handbook. Appendix 11-A. 0. 448 Singulsr

muhlighing Groan. Ing. | )




1)
9
3)
4)
5
6

7)

8)

9)

Recurring Themes

Family Imatvemeﬂt

Self-determination/Motivation

" Involvement in Extracurricular Activities

Social skills/Friendships
Self-advocacy skills

Collaboration among service providers

- Preteach/postteach content and vocabulary being
learned in the general education classroom

Early Identification and Early Intervention

Good Reading Skills

10) High Expectations

As identified by John Luckner and Sheryl Muir, in American Annals of the Deaf ,
December 2001.




AFTER A HASTY SPECI AL EDUCATION
PLACEMENT FOR BEHAVIOR PROBLEMS,
SCHOOL OFFICIALS WERE EMBARRASSED TO
LEARN THAT MARTY REALLY DID HAVE ANTS
IN HIS PANTS,
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Some General Areas of Difficu;’l:ty T
~ For Children Who Are Hard of Hearing
(Mild to Moderate and Fluctuating Hearing Losses)

SPEECH RECEPTION

a) The hearing impaired child is deficient in the ability to discriminate between similar acoustic elements. which consequently impairs
his or her capacity 10 identify the acoustic/phonetic features of speech. Because of impaired hearing, such children are unable 10
develop the same competent and intuitive grasp of the language as do their normal hearing peers! - ‘ :

b) From the speech fragments hard of hearing children receive; they cannot creatively 'reic,ons;irucl the intended message. For them,

impaired hearing serves as a'bottleneck that reduces the amount of information delivered to their brains. They cannot, by means of a
rich language background, synthesize the acoustic fragments into a meaningful message. ' ‘ '

¢) Errors in auditory perception are greater for word endings than for initial sounds. - - i

VOCABULARY ;

a) In extended conversations, particularly those involving abstract topics, the hard of hearing child’s language skills are seen o be
much less flexible than those of normal hearing peers. Pervasive language problems caii usually be detected, with one of the most
important relaling 16 vocabulary knowledge. R T ' e

b) As hard of hearing children get older, their vocabulary gap relative to normal hearing peers increases. _
¢) Much normal conversation is made up of idiomatic or metaphoric expressions, slang and colloguialisms. Children with hearing
impairments have difficulty with word combinations that do not literally convey their dictionary meanings. o

d) Hard of hearing children often learn, or are taught, a single meaning for a word or just one word to express a general concept, thus,
synonyms are often a source of difficulty. o , S f , ‘

¢) Hearing impaired school children frequently will have trouble with certain kinds of a¢adc+ic‘ﬁa5ks, not because of the work itself
but because they do not understand the vocabulary (and sometimes the syntax) of the directions e

f) Many hard of hearing children in grades 4 or 5 experience difficulty with content area vocabulary. Teachers can assume that most of
this new vocabulary either is already familiar to children or that there is sufficient linguistic context for.them to cqmprehend meaning.
However, the hard of hearing child has an initial vocabulary derived from language. that has largely been addressed and explamed_ 10
them. These children do not hear or understand much of the incidental langauge that ﬂdws around them ;a‘thome or at school. Using
context to figure out the r'm;un'mg of a new word is also difficult when. the language conu_:;xt ilslalf is insufﬁpient]y*understqod.

a) The differences between the syniactical perfor,fr\ance of hard of hearing and normal hearing children appear in degree rather than in
kind. with little difficulty evident for older hard of hearing children in the simpler syntactical ¢ nstructions. o :

b) In one study, hard of hearing children misunderstood complex seniences (i.c., medially embedded clauses) 49% of the nme. The
difficulty in processing complex sentences becomes quite evident when these children must utilize their deficient !anguage' skills for
academic tasks. It was reported that relative clauses appear regularly in the second primer of a typical reading series used in regular
schools. Hard of hearing children’s problems with this type of language structure undoubtedly accounts fora large portion of Fhe"

academic.problems. .- : o e 1

a) The most common errors-made by children with mild to moderate hearing im‘painnetjlts concern the place of articulation, while the
features of voicing, manner, and nasality usually are retained. * ' N ‘ i . : ,

b) Speech of hard of hearing children resembles the production of speech of much younger nogmal hearing C'h“d“’"- ‘

¢) The majority of speech production errors are 1) omissions of final position consonants, and 2) subsutution. . )
d) Examining the frequency of speech producation errors by manner of production reveals thiat the largest number of errors involve (in
- order): affricates, fricatives, stops, nasals, and glides and laterals. : ‘ . :

e) Hard of hearing children are prone to omit one component of an affricate (e.g.. wttering /U for /is/) or 10 distort the phoncme
entirely. In general, the most visible phonemes are produced correctly more often than are less yisible,.pho‘nemcs.

READING :

a) Limited site vocabulary ; -
b) Emratic sight vocabulary - sometimes knows word, other times doesn’t know same 'wc?rd 1
" ¢) Has trouble learning abstract words C S i

-d) Skips over unknown words without attempting to figure them out

* From: Educational Aﬁdiélogy Association: Grear Educational Handouts, Volume 1, 1998. l‘-800-460,'-7322

. i ing- i i by |
Excerpted by Karen L. Anderson. Educational Audiologist from MWWMMWW

Ross. Brackett and Maxon.(ProEd 1991). " ;
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